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Background
 Review of the Welsh Network of Healthy School
Schemes
 Evaluation of the Cooking Bus in Wales
 Kids, Adults Together Programme
 Strengthening Families Programme 10-14
 Evaluation of Bounceback

Background
 Much public health research takes place in schools
 Convenient access to large numbers of children and young
people and potentially their families
 Range of research activities from visiting classes to
supervise completion of questionnaires, to working with
schools involved in delivery and organisation of new
programmes or initiatives
 Negotiating access and building relationships is important to:
 minimise inconvenience and disruption in the school
 maximise the usefulness of the research
 ensure that both school and researchers gain from the
experience

Background
 Dissemination normally happens at the end of a
project
 We tend to think of it happening after data
collection and analysis
 Sometimes written into project plans and then
forgotten about
 Pressure to deliver academic outputs (papers and
presentations)
 Competing demands on researchers at the end of
projects
 End of a PhD is a difficult time

What do researchers want?
 To say thank you
 To inform (here’s what we found out)
 To offer support (in the form of results to demonstrate
effectiveness to others)
 To shape practice or policy
 To demonstrate the impact of our research
 Is it helpful to think of dissemination:
•
•

as only taking place at the end of a project?
framed within a formal process as above?

Dissemination at the end?





Schools may need rapid feedback
Our ‘outcomes’ may not be schools’ outcomes
Schools have multiple audiences and agendas
Pupils and staff move on to new roles and
schools
 Certain times of year are best avoided
 Different kinds of schools

What do schools want?
We don’t know …
unless we ask
Depends on the
context of the
research

What do schools want?








Thanks and acknowledgement
Oral feedback
Written feedback – less is more
Providing some help with a school project
Offering time and expertise
Inviting schools to visit the university
Providing evidence of schools’ work in an area (e.g.
Involving parents)
 Some schools are just happy to take part

Dissemination and relationships
 Dissemination forms part of our relationships with
teachers, pupils and parents
 Need to develop understandings from the start
about what might be helpful and appropriate
 How does our research fit with schools’ goals?
 The results of our research may not be the most
important result for schools
 Be prepared for the unexpected
 Formation of social capital

Social capital (Fukuyama, 2001)
 “features of social organization such as networks, norms, and social trust
that facilitate coordination and cooperation for mutual benefit” (Putnam
1995)
 “... Social capital is an instantiated informal norm that promotes cooperation between two or more individuals.”
 “Educational institutions do not simply transmit human capital, they also
pass on social capital in the forms of social rules and norms.”

Social capital (Fukuyama, 2001)
 Norms and values influence the extent to which external
relationships are positive
 Bridging capital involves developing connections with other
networks (such as schools or other organizations) (Newman
and Dale, 2005; Granovetter, 1973)
 Depends on building a ‘radius of trust’ between organisations
 The extent to which we can communicate with schools may
indicate to what extent we have or might build a radius of
trust

Social capital (Fukuyama, 2001)
 Social capital is produced differently in each school (from
relationships and norms, not a uniform set of structures)
 Dissemination becomes less a standard, formal
mechanism at the end of a project
 More a process of reciprocity which builds bridging
capital with the context of a relationship of trust
 Opens up different ways of reciprocating schools’
involvement
 Example of the evaluation of Kids, Adults Together
 Recognition that the University has a lot to offer the
outside community

Social capital (Fukuyama, 2001)
“The economic function of social capital is to reduce the transaction costs
associated with formal co-ordination mechanism like contracts, hierarchies,
bureaucratic rules, and the like. It is of course possible to achieve co-ordinated
action among a group of people possessing no social capital, but this would
presumably entail additional transaction costs of monitoring, negotiating,
litigating, and enforcing formal agreements. No contract can possibly specify every
contingency that may arise between the parties; most presuppose a certain
amount of goodwill that prevents the parties from taking advantage of unforseen
loopholes. Contracts that do seek to try specify all contingencies … end up being
inflexible and costly to enforce.”

Concluding thoughts ...
 Social

capital

provides

one

way

of

conceptualising

dissemination within specific contexts
 Provides an appropriate framework
 Schools have an increasingly important in role in producing
social capital among pupils
 Helps us to think about dissemination as more than the
reporting of findings
 And the importance of considering dissemination as part of
the relationships we have with schools
 Building of trust and reciprocity

